Independent Auditor’s Report
To the readers of
Windy Ridge School’s
Financial statements
For the year ended 31 December 2020
The Auditor-General is the auditor of Windy Ridge School (the School). The Auditor-General has appointed me,
Jason Stinchcombe, using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial
statements of the School on his behalf.

Opinion
We have audited the financial statements of the School on pages 2 to 19, that comprise the statement of
financial position as at 31 December 2020, the statement of comprehensive revenue and expense, statement of
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the
financial statements that include accounting policies and other explanatory information.
In our opinion the financial statements of the School:




present fairly, in all material respects:
-

its financial position as at 31 December 2020; and

-

its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime.

Our audit was completed on 31 May 2021. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and our
responsibilities relating to the financial statements, we comment on other information, and we explain our
independence.

Basis of opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further
described in the Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our
opinion.

Responsibilities of the Board for the financial statements
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and
that comply with generally accepted accounting practice in New Zealand. The Board of Trustees is responsible
for such internal control as it determines is necessary to enable it to prepare financial statements that are free
from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable,
matters related to going concern and using the going concern basis of accounting, unless there is an intention to
close or merge the School, or there is no realistic alternative but to do so.
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from
section 87 of the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our
opinion.
Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it
exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or error.
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to
influence the decisions of readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to checking that the
information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional
judgement and maintain professional scepticism throughout the audit. Also:


We identify and assess the risks of material misstatement of the financial statements, whether due to
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control.



We obtain an understanding of internal control relevant to the audit in order to design audit procedures
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the
effectiveness of the School’s internal control.



We evaluate the appropriateness of accounting policies used and the reasonableness of accounting
estimates and related disclosures made by the Board.



We conclude on the appropriateness of the use of the going concern basis of accounting by the Board
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s
report. However, future events or conditions may cause the School to cease to continue as a going
concern.



We evaluate the overall presentation, structure and content of the financial statements, including the
disclosures, and whether the financial statements represent the underlying transactions and events in a
manner that achieves fair presentation.



We assess the risk of material misstatement arising from the Novopay payroll system, which may still
contain errors. As a result, we carried out procedures to minimise the risk of material errors arising from
the system that, in our judgement, would likely influence readers’ overall understanding of the financial
statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and
significant audit findings, including any significant deficiencies in internal control that we identify during our audit.
Our responsibilities arise from the Public Audit Act 2001.

Other information
The Board of Trustees is responsible for the other information. The other information includes the statement of
responsibility, board member list, analysis of variance, kiwisport report, and principal’s report, but does not
include the financial statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express any form of
audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other information. In
doing so, we consider whether the other information is materially inconsistent with the financial statements or
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, we
conclude that there is a material misstatement of this other information, we are required to report that fact. We
have nothing to report in this regard.

Independence
We are independent of the School in accordance with the independence requirements of the Auditor-General’s
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1:
International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance
Standards Board.
Other than the audit, we have no relationship with or interests in Windy Ridge School.

Jason Stinchcombe
RSM Hayes Audit
On behalf of the Auditor-General
Auckland, New Zealand
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Including Analysis Of Variance
For Year Ending 31 December 2020

Curriculum and Assessment: Windy Ridge School aligns its curriculum delivery
with its play-based pedagogy, where our new entrants and year ones commence
formal learning on a ‘developmentally ready to learn’ basis. Once formal learning
has commenced students engage in a range of free play, prevocational discovery
and inquiry based learning experiences. Core learning in reading, writing and
mathematics is delivered through student workshops within each whānau room
and across teams to meet the individual needs of all learners. In addition to
aforementioned progarmmes, WRS offers a classroom Paepae Māori programme
focusing on delivering meaningful outcomes around Te Reo Māori acquisition,
Tikanga Māori knowledge and celebration of Te Aō Māori. STEAM (Science,
Technology, Engineering, Arts and Mathematics) programmes run in our middle
and senior teams offering a broad and child-centred approach to science,
technology and the Arts. We also run a daily sports and fitness programme
ensuring health and well-being.
In line with National
assessment guidelines
(Nag 4), Windy Ridge
reports to parents twice
yearly. As a result of
Covid in 2020, however,
some adaptation was
made to the mid-year
report format, with
teachers focusing more
on student achievement
against key
competencies, core
achievement indicators
and general comment.
The End of Year
document shared with
individual whānau /
parents referenced Core
learning area
achievement against
NZC Levels, with student outcomes in these areas measured against expected
ranges of achievement.
From this information further analysis of data has been actioned with specific
student outcomes identified as ‘at expectations’, ‘above expectations’ or ‘below
expectations’. Further analysis was carried out to drill down into achievement
against age/year level, gender and ethnicity, with specific achievement data
being prepared, presented and discussed at BOT level in relation to Māori and
Pasifika achievement.

See data graphing below...

Kahui Ako: Our school is part of the Kaipātiki Kahui Ako, through which we share
community goals across 3 work-streams: Wellbeing / review and implementation
of effective Pedagogies /and late in 2020 Community and Cultural Engagement.
We have 1 x across school and 2 x in-school leaders working within our school
focusing on pedagogy and well-being. Despite considerable disruption to their
programmes this year, leaders have worked proactively:
❏ The ASL Pedagogy role has focused on investigating how to further
develop and maintain shared language and practice around agency
across our own and the other cluster school
❏ The ISL Pedagogy role has focused on looking at how pedagogy might be
delivered in a more consistent way with regard to delivering a whole-school
play-based pedagogy. It has also investigated how our current practice
meets the cultural needs of all of our learners.
❏ As part of our ISL: Well-being’s role WRS has engaged in the NZCER
well-being survey planning strategically to improve students outcomes
around pro-social behaviour.
New Principal Inquiry and Action:
Further to the work undertaken by our
Kāhui Ako leaders, as newly appointed Principal, I have engaged in discussion,
inquiry and dialogue with students, teachers and parents around the
implementation of future improvement and change. Staff talked positively around
school culture, community engagement and learning outcomes, although many
flagged a need for inquiry into consistency across the whole school around the
delivery of core learning; also, delivery and engagement of play-based learning at
the top end of the school. As a result of these discussions our school has been
preparing and planning strategically for 2021 to introduce new initiatives to meet
improved outcomes:
❏ A whole-school approach to structured literacy,
❏ Possible move towards maths delivery through a problem-solving lens,
❏ Further inquiry into, development and implementation of
play-based/experiential learning and inquiry up to Year 6
❏ preparation to introduce a ‘Mana’ plan aimed at raising prosocial
outcomes.

Professional Development:
During 2020 professional development
opportunities have been more limited because of Covid closures and restrictions.
Teachers and leaders have developed new skills around engaging with online
delivery methods, but feedback indicates that some have found engagement and
related outcomes more limited compared to face-to-face delivery.
Professional development completed:
❏ Kahui Ako community conference day
❏ Longworth Education – Play based Learning Courses
❏ Māori Achievement Collaborative, and annual conference
❏ NSPA Summit Day and regular PD at Principal events
❏ First Time Principals Programme (Acting Principal and Appointed Principal)
Hui and mentorship
❏ Mentor Principal programme
❏ Incredible Years Training for Teachers
❏ Reading Recovery training
❏ English Language Assistants training for support staff
❏ ESOL Cluster workshops (Team Solutions)
❏ Identified professional learning related to needs of specific students and
staff
❏ Well-being Workshops
❏ STEM Workshops
Sports:
Again, sports, both in-school and within the Kaipātaki sports cluster
have been limited and opportunities affected due to Covid restrictions. Some
inter-school activities have been able to proceed and the school’s sports
coordinator has worked proactively to include as many students as possible
(rippa and league rugby, cross-country and athletics). Restrictions across much of
the year has also hampered ability to work with outside organisations and
community in delivering a full sports programme. As such, full use of the Kiwi
Sport grant for 2020 has not been able to be fully utilised.
EOTC:
Once again, programmes have been affected by Covid this year,
with many events needing to be shifted or cancelled, sometimes at very short
notice.
Key EOTC events that WRS has run:
Forest School,

GaTE /Enviro
Imagination Play
programmes through the through the Kaipatiki
Kāipataki Stream /
Community Trust
WaiCare Project

Year 2 trip to Auckland
Zoo,

Junior Trip to the
Pumphouse Theatre,
Takapuna,

Junky Money for our
middle school (a day of
loose parts play)

Year 5-6 Residential
Camp at Kauri Park,
Henderson Valley

Big Foot

MOTAT

Positive Behaviour for Learning (PB4L): We have continued to operate Tier 1 and
Tier 2 work, provisioning programmes and interventions to support students. We
have not completed a SET (Schoolwide Evaluation Tool) assessment this year due
to disruptions, and continue to look forward to engaging with PB4L Restorative
Practice training and implementation in 2021.

Te Ao Māori: Teams deliver Te Reo lessons for our students, and incorporate
language and tikanga in our everyday school life. During lockdowns and closures
these programmes were disrupted but resumed once our school was back at
Level 1 and 2. Whānau rooms’ daily programme include karakia and waiata. We
have been able to commence every term with a powhiri to welcome new students,
staff and families to our school. This year Matariki celebrations had to be
cancelled, although class programmes reflected some delivery around this
important event in the Māori calendar.
Library:
In terms 1-3, students continued to benefit from access to our fully
resourced Library. The physical Library space was temporarily closed in late
Term 3, to allow for the area to be converted into a temporary teaching space
while roll growth construction is undertaken. Reading and literacy resources
continue to be available to students through classroom collections, and are still
managed and administered through Access IT ™, our LMS (library management
system).
Support for Students with Special Needs: We have maintained an effective
SeNCO role this year with staff members actively tasked with identifying children
at risk of not achieving their potential, and finding appropriate support for them
both at school and at home if appropriate. A wide range of intervention
programmes have been offered; Reading Recovery, Rainbow Reading, Steps, Kauri
Club (Reading Mileage). We are also well supported by MoE psychologists, RTLB
Strengthening Families, Barnardos, WDHB Social Workers, SLT, OTS and IES.
We have continued to run our Forest School programme, which provides
behavioural response to the challenge of engaging and managing a number of
students who had demonstrated long term, high level behaviours that
necessitated their removal from class, or sometimes from school. These students
were all in Year 2-4 and participated 3 afternoons a week in a pull out
programme that focused on learning to manage themselves and negotiate,
collaborate and problem solve whilst participating in a range of outdoor
activities such as tree climbing, shelter building, whittling, gardening, nature
exploration and fire pit. The programme has once again met with significant
success in its goal to reduce student anxiety and non compliance and increasing
emotional and social regulation and engagement.
Our support team of agencies and staff meets once a term to ensure that
children are being well supported and Individual Education Plans are prepared
twice a year with families of identified children to ensure that progress is being
made on agreed goals. We have a satellite class from Wilson School and we
integrate their students into our mainstream rooms as and when appropriate.
ESOL:
The ESOL Team consists of our D.P., who is our ESOL coordinator
and has been an ELA Facilitator for the last 6 years and three trained ELA’s.
Through collaborative planning and delivery of ESOL support programmes,
consisting of small withdrawal groups and/or in class support, the diverse needs
of our English Second Language Learners are ensured. ESOL facilitation
provides strong oral based programmes, essential to support children’s
academic progress and provides the essential skills to give them confidence to
speak to a wider audience in class. Students are taught to use a range of
strategies such as pair share, turn taking, scaffolding, thinking, processing time
and the gifting and elaboration of language in the ‘Goldilocks Zone’.

In December, WRS received a visit from the MoE for verification of effective
practice, and received positive feedback and praise for the work that is
undertaken resulting in outstanding outcomes.
Communication: Windy Ridge continues to use a wide range of communication
tools to ensure effective communication with parents, whānau and community
members. These include, a weekly newsletter, Skool loop app, Facebook, eTap
email, phone communication and face-to-face conversations. Planned work to
investigate more effective real-time reporting to parents had to be put on hold
this year, but is planned for reactivation in 2021.
Review:
The Board of Trustees and the school staff regularly engage in self
review to determine the effectiveness of programmes, and to plan for change in
the following year. We use SchoolDocs for policy documents and use their policy
review self-review calendar to review and comment on standardised policies.
Leadership and staff undertook mid-year and end of year strategic reviews
against the school’s vision and strategic plan, and the BOT engaged in an annual
strategic planning day; decisions from this were then shared with staff and
leadership. This work informed the content of the 2021 Strategic Plan (Charter).
Personnel: The school made two new appointments in 2020, one new teacher
and a new Principal, both taking up their respective roles at the beginning of
Term 3. We also welcomed back a teacher previously employed in the Year 3-4
team. Our office and property manager was also successfully promoted to the
role of Executive Manager.
Finance:
The school has worked hard to maintain its financial position and
the finances continue to be carefully monitored. The Board has a number of term
deposits on hand, and receives excellent advice and guidance from our Finance
Advisor who provides monthly and annual reports and supports the annual
auditing process.
Property, Health and Safety:
2020 has been an exciting year for our school in
regard to plans for property renovation and planning for new building work to
allow for future roll growth. Remodelling of the Hall, Library and adjacent toilets
has been completed to allow for classes to occupy the space from 2021 during roll
growth building work. New sound baffling, acoustic autex and carpet has been
added to the space to enable it to be used as temporary classroom space. We
continue to maintain older buildings, but have renovation and remodelling plans
in place which will see major upgrades to our Block 1 and block 2 buildings over
the forthcoming summer months. Toilet/cloak bay spaces will be remodelled in
both blocks. New aluminium windows and doors will be installed and heat pumps
fitted to all learning areas. Shade coverings to the front of Block 2 are planned,
as are upgrades to the Junior PLayground using SIPS funding.
Throughout this year, the BOT and property committee have worked with MoE
and Respond Architects to move plans forward to build a 12 class space, double
story new building. This space will allow for projected roll growth. The process has
seen finalised plans submitted to the DRP (design review panel) and in December
the project received a ‘greenlight’ status to process. Staff and BOT have engaged
in concept planning for internal design, and it is anticipated that Block 3 classes
(previously Rooms 9-12) will be demolished to accommodate the new build.
Temporary classes - Rooms 14 and 15 have been removed in anticipation of the
commencement of the project, which is scheduled to start July 2021.

Health and Safety continues to be an area of school practice that we take
seriously at WRS. We have a H&S officer and maintain a register and
documentation to ensure a safe working/learning environment. Emergency
planning is audited by our advisers, Harrison Tew, who works with our school to
review processes and procedures around fire-drills, lock-down drills and
earthquake practices.
Roll Growth: Our 2020 Roll has remained fairly static:
2019

2020

Admissions

Withdrawals

Net

Admissions

Withdrawals

Net

70

81

-11

70

86

-16

Some marginal roll drop has been exacerbated by families moving out of the
area as a result of covid, and intake limitations because of zoning restrictions
compared to other local schools. The BOT has provided more out of zone
enrolment for 2021 and it is anticipated that numbers will start to rise as more
equitable zoning is put in place over the next few months. There continues to be
good support and interest in parents wishing to place their children at our
school based upon the play-based/experiential learning approach that we are
able to offer.
Community Engagement and Relationships:
2020 has been a challenging
year with regard to maintaining community engagement. While our school
maintains strong communication, we feel there has been a level of disconnect as
a result of having to close the school to our community during Level 2, 3 and 4.
We acknowledge that we will need to be proactive in the future to rebuild the
strong relationships that we have enjoyed in the past. Ensuring good community
relationships will, therefore, be a focus for us in 2021.

Jonathan Lambert
Principal
Windy Ridge School
31 December 2020

Analysis of Variance 2020
READING
Baseline Data for 2020 showed that 4.2% or 13 of students across the school were assessed
to be either ‘below’ or ‘well-below’ in reading

Reading Targets for 2020:
By the end of 2020 students will make accelerated progress in their achievement data,
focusing on progress towards expected curriculum levels
Actions
❏ Reading Recovery
programme (Y2s)
❏ Rainbow Reading
Programme
❏ Kauri Club
❏ STEPS Programme
❏ RTLB Intervention
Programme

Outcomes

Reasons for Variance

❏ Analysis of end of year
assessment data for
reading showed that
out of the 10 target
students still at the
school 10% or 1 had
reached expectations
(‘at) against NZC
Levels.

❏ Due to disruptions and
closures throughout the year
due to Covid, students were
not able to access consistent
intervention programmes e.g.
Rainbow Reading, Reading
Recovery, Kauri Club (parent
tutor reading)

❏ Out of the 9 remaining
students in the target
set 89% or 8 students
were identified as
having made
considerable
accelerated
shift/progress, but
were still assessed
‘below expectation’

❏ In class reading programmes
were also disrupted with
approx 20% of delivery time
lost
❏ There appears to be a strong
correlation between delay in
shift in reading with our ESOL
learners, implying ESOL
programming could better
target students individual
need when working with ELAs

Next steps for 2021:
❏ Target students assessed to be either ‘below’ or at risk of being below will be tracked
and regularly assessed to ensure maximum effectiveness of ongoing support
throughout the year
❏ Target students will be able to access intervention programmes:
❏ Reading recovery
❏ Rainbow reading
❏ STEPS
❏ Kauri Club
❏ ESOL targeted literacy support programme
❏ Additional tier 2 structured literacy support

WRITING
Baseline Data for 2020 showed that 6.15% or 19 of students across the school were
assessed to be either ‘below’ or ‘well-below’ in writing

Writing Targets for 2020:
By the end of 2020 students will make accelerated progress in their achievement data,
focusing on progress towards expected curriculum levels
Actions
❏ Additional in-class
support
❏ RTLB Interventions
❏ Reading Recovery
❏ STEPS

Outcomes

Reasons for Variance

❏ Analysis of end of
year assessment data
for writing showed
that out of the 14
target students still
at the school 14.3% or
2 had reached
expectations (‘at)
against NZC Levels.

❏ Due to disruptions and
closures throughout the year
due to Covid, students were
not able to access consistent
intervention programmes e.g.
target writing groups, ESOL
target writing programmes
etc

❏ Out of the 12
remaining students in
the target set 66.6%
or 8 students were
identified as having
made considerable
accelerated
shift/progress, but
were still assessed
‘below expectation’.
❏ 33.3% or 4 students
were identified as
having making no
shift

❏ In class writing programmes
were also disrupted with
approx 25% of delivery time
lost
❏ As with Reading, there
appears to be a strong
correlation between delay in
shift in writing with our ESOL
learners, implying ESOL
programming could better
target students individual
need when working with ELAs

Next steps for 2021:
❏ Target students assessed to be either ‘below’ or at risk of being below will be tracked
and regularly assessed to ensure maximum effectiveness of ongoing support
throughout the year
❏ Target students will be able to access intervention programmes:
❏ In class target writing groups
❏ Additional tier 2 structured literacy support
❏ ESOL targeted literacy support,
❏ RTLB support and possible Rt.Iit
❏ ALL programmes
❏ Assistive tech including Google Read and Write

MATHEMATICS
Baseline Data for 2020 showed that 5.5% or 17 of students across the school were assessed
to be either ‘below’ or ‘well-below’ in mathematics

Mathematics Targets for 2020:
By the end of 2020 students will make accelerated progress in their achievement data,
focusing on progress towards expected curriculum levels
Actions
❏ Collaborative team
teaching, allowing for
intensive targeted needs
based teaching of
strategies and
knowledge

Outcomes

Reasons for Variance

❏ Analysis of end of
year assessment data
for mathematics
showed that 100% or
11 target students still
at the school were
not identified as
having reached
expectations (‘at)
against NZC Levels.

❏ Because to disruptions and
closures throughout the year
due to Covid, students were
not able to access consistent
intervention programmes
❏ In class maths programmes
were also disrupted with
approx 20% of delivery time
lost

❏ 45.5% or 5 students in
the target set were
identified as having
made considerable
accelerated
shift/progress, but
were still assessed
‘below expectation’.
❏ 54.5% or 6 students
were identified as
having made no shift

Next steps for 2021:
❏ Target students assessed to be either ‘below’ or at risk of being below will be tracked
and regularly assessed to ensure maximum effectiveness of ongoing support
throughout the year
❏ Target students will be able to access intervention programmes:
❏ In class target mathematics groups
❏ Targeted mathematics groups
❏ Possible ALiM programme

Analysis of Variance - The Covid Effect
Term Week
1

Dates

Level

Context

Learning

Onsite

1-8

03/02-23/03

0

Onsite Instruction

35 Days

8

24/3 - 25/4

0

School Closed
Prep for Lockdown

Closed 2

8

26/4-27/4

4

Setting Up Online

Closed 1

Nil

Holidays

28/4 -10/5

4

School Holidays

Holiday

Nil

2

1-3

13/4 -28/4

4

Online Learning

(12 Days)

3-5

29/4 - 17/5

3

Online Learning Av 7 Onsite

(13 Days)

6-8

18/5 - 7/6

2

Onsite Instruction

18 Days

90%

9-12

8/6 - 3/7

1

Onsite Instruction

25 Days

901%

Holidays

4/7 - 19/7

1

School Holidays

Holiday

N/A

3

1-4

20/7-11/8

1

Onsite Instruction

17 Days

92%

4

12/8-12/8

3

Locking Down 1 Onsite

Closed 1

4-5

13/8 - 21/8

3

Online Learning Av 5 onsite

(7 Days)

5-6

24/8 - 30/8

3

Online Learning Ave 15 Onsite

(5 Days)

7-10

31/8 -23/9

2.5

Onsite Instruction / Online
Learning

21 Days

1-10

12/10-16-12

1

Onsite Instruction

48 Days

4

88.2%

91%

Covid Effect
Onsite Normal Instruction

School Closed

Online Home Learning

152 Days / 190 Days = 80%

2 Days / 190 Days = 1%

36 Days / 190 Days = 19%

Actions
❏ During Alert Levels 2.5-4
WRS offered home
learning support, with
activities shared via our
online platford SeeSaw
focused on supporting
core curriculum as well
as ensuring well-being
❏ Google Meet / Zoom
meetings were central to
maintaining connection
with our learners and
whānau.

Outcomes
❏ Large amounts of time following each lock-down were
spent focusing on Well-being - thus affecting time for
core and non-core learning
❏ Teachers have worked hard to maximise teaching and
learning, however, reduction in face to face learning
affected core outcomes; especially in mathematics
and support/accelerate around priority learners
❏ Uptake of home learning was patchy at best with some
students engaging fully and others not at all.
❏ The home learning process despite Govt funded
devices, modems and Home Packs highlighted inequity
around digital capability within our community, and
around who could access what

