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Where are we now?



What have we been doing? 

Writing has been targeted as one 

of our on-going strategic goals 

since 2015.  We have been aiming 

to develop our school writing 

approach to ensure students 

have the best possible 

opportunities to be successful in 

their writing.



                          2015 

❖ Reviewed “Literacy Learning Progressions” and identified learning 

intentions from each level based on national standards 

❖ Structured our Windy Ridge School writing expectations in level 1 

early, level 1 late, level 2 early, level 2 late, level 3 early and level 3 

late.

❖ Deconstructed learning intentions for each level

❖ Held writing workshops to upskill staff professional knowledge in 

writing 

❖ Implemented a school wide writing programme 



          

❖ Observed teachers teaching 

writing in classroom

❖ Gave feedback on teachers’ 

practice 

❖ Identified strengths and 

weaknesses from both our 

teaching and learning 

2016



Expectations for each level 
After One Year At School 



‘On the weekend I went 

to the circus.  I saw Page.  

It was so so fun. My dad 

came with me.  I didn’t 

want to go at the end.  

But I had to my dad said 

come on Let’s go But I 

said no.’



After Two Years At School 

Can use simple planning strategies to organise ideas

Can apply planning and turn ideas into connected sentences

Can develop content that is related to the curriculum content

Is beginning to add detail to his/her writing

Can revise text and edit for clarity and accuracy of meaning

Can proofread text to check spelling and punctuation

Is able to write and apply an expanding personal vocabulary

Is able to use simple joining words in a grammatically correct way

Can use full stops, question marks or exclamation marks to end 

sentences

Can use capital letters correctly at the beginning of sentences and 

proper nouns

Is able to sound out unknown words by changing or removing sounds from known 

words

Is able to spell a growing number of high frequency words (80 – 100 words)

Can spell unfamiliar words by using letter sound knowledge

Can apply a range of spelling strategies such as sounding out, using word 

patterns, word chunks and rhyming

Is able to use increasing knowledge of spelling patterns to correctly spell word 

endings

Is beginning to develop and apply a set of simple spelling rules

Is attempting to use a wider range of adjectives, nouns and verbs appropriately

Can form all lower case and upper case letters correctly and with increasing speed 

and automaticity

Can use the correct structure to write simple recounts, descriptions and reports

Is beginning to vary sentence beginnings



‘Tonight my mother is 

having the tupperware 

party.  A tupperware party 

is not for children.  A 

tupperware party goes 

like this.  The adults sit 

down and talk about 

plastic stuff in the kitchen.  

It is not like a kids’ party.’



Can use increasingly specific words and phrases that are appropriate to the 

text content

Can use his/her visual memory to spell personal vocabulary and an increasing 

number of high frequency words (150 – 200 words)

Can spell unfamiliar words by using letter sound knowledge and a developing 

awareness of spelling conventions and patterns

Is able to apply a growing knowledge of useful spelling rules and spelling 

patterns

Is beginning to select from a growing bank of letter combinations to spell 

words correctly

Is able to use simple written and visual language features to support meaning

Can write all upper case, and lower case letters correctly, legibly and fluently

Is able to structure and organise text so that it effectively meets its purpose

Can use both simple and compound sentences that are grammatically correct

Can use a range of sentence beginnings and vary sentence lengths

Is beginning to attempt to write complex sentences

Can construct text in which the tense is mostly consistent

Consistently uses capital letters, full stops, question marks and exclamation 

marks correctly

After Three Years At School 

Can use a range of planning strategies to organise ideas 

Can use planning strategies to generate language for writing

Can create content that conveys several experiences, items of 

information and/or ideas relating to the topic of task

Is beginning to add relevant detail to his/her writing

Can revise or edit his/her writing for sense and impact

Is able to give classmates feedback on their writing

Is able to proofread writing to check spelling, grammar and 

punctuation

Can draw on knowledge about words and sentence construction 

and use classroom resources during the editing process

Can publish, where appropriate, using a variety of media to suit 

purpose and audience





Make a Smoothie!

This morning I got to go to class space 14 to do a fun task.  I don’t normally go to 
class space 14 but when I walked in it was going to be fun because we were going to 
make our own smoothie.

First we had to wash our hands I didn’t wash my hands I just used hand sanitiser.

Next we all had to do some jobs. I got to hand out bananas with Lauren. We had to 
count the bananas then gave it to everyone in the class.

Then the boys went first to choose their smoothie.  Nelson got a very dark 
smoothie.  After that Rebecca did her smoothie  it was funny because it splattered 
everywhere inside the magic bullet.(blender).

Finally it was my turn to blend my smoothie in.  The smoothie was very dark.  It 
was blue and purple with little seeds.  Then at the end we tidied up the class.   My 
smoothie tasted nice with all the berries.



Is able to use vocabulary that clearly conveys ideas, experiences or 

information 

Has developed a broad knowledge of diverse letter-sound relationships

Can demonstrate an understanding of the spelling and meaning of most 

common word units such as root words, prefixes and suffixes

Is able to understand and correctly apply the most common spelling rules 

and conventions

Can spell personal vocabulary and an increasing number of high frequency 

words correctly (200 – 250 words)

Has expanded his/her writing vocabulary by applying common prefixes and 

suffixes

Can use reference resources to check the meanings of words and to find 

new words

Can use a broader range of written and visual language features to support 

meaning

Can use a grammatically correct mix of simple, compound and some 

complex sentences

Can vary beginnings, structure and length of sentences

Correctly uses subject-verb agreement, tense agreement and pronouns 

and prepositions

Is beginning to use speech marks, commas and apostrophes correctly

After Four Years At School 

Can select from and use a range of tools and strategies to plan and 

organise ideas and information

Can create content that is relevant to the curriculum task and covers a 

range of ideas, experiences and items of information

Can create content that includes detail and/or comment that supports 

the main points

Can reread his/her own writing at various stages to check for meaning & 

appropriateness 

Can revise and edit writing for clarity, impact and fitness for purpose

Can proofread for accuracy of spelling, grammar and punctuation

Can choose, where appropriate, to publish in a variety of media, including 

digital and visual

Is able to use language and simple text structures that are appropriate for 

the purpose





“Maraea please go and feed your rabbit!” Mum called from the hallway.

“Okay” I said back and got a bucket to put some grass in for Aroha (my 
rabbit).  So there I was, getting grass for Aroha and as I was about to 
leave I saw a ram.  It was approaching me.  I saw it stare at me a scary 
look like it was going to hurt me.  I dropped the bucket and ran.  I glanced 
back and it was chasing me.

I was so close to the fence so I started climbing it.  The ram caught my 
pants when I was almost over.  I screamed as it pulled me to the ground.  
But it finally let go so I jumped up, grabbed the bucket, chucked it over 
the fence, then I climbed over the fence before the ram could get me.  I 
lay on the grass relieved that I was safe.  I looked in the bucket. Nothing.

“ Oh well “ I said  “she’ll just have to put up with no grass tonight”.  As I 
walked back home I glanced back.  I saw the ram.  It was staring at me.  I 
quickly turned away.  I was safe.



Can select vocabulary that is appropriate to the topic, register and 

purpose

Can use a range of written and visual language features to extend or 

clarify meaning and to engage the audience

Can use an extensive knowledge of how words work, to fluently and 

correctly spell most unfamiliar words, including words of many syllables

Can organise related ideas into paragraphs and begin to link paragraphs 

cohesively

Can use grammatically correct simple and compound sentences of 

varying structure, beginning and length

Can use some complex sentences that are mostly correct grammatically

Uses basic punctuation that is mostly correct

After Five/Six Years At School 

Is able to understand specific  purposes for writing and select writing 

processes that suit those purposes

Can use a wide variety of planning activities for those tasks that need to 

be planned

Can generate content that is relevant to the task, supports or elaborates 

the main ideas and has been selected with care

Can independently revise and edit writing to clarify meaning and add 

impact

Can proofread to check spelling, grammar and punctuation, using 

appropriate computer or print based tools

Can use an overall text structure that is appropriate for the purpose





In groups of 3 or 4, Room 27 had approximately 3 weeks to build and design a 
prototype submarine that will explore the underwater world and be airtight.  It will 
also suspend in mid-water and when we are done we will test them in a tank of water.

Each group started out with a draft with all of the group’s ideas put into it.  The groups 
then all agreed on one decision each and decided to build that decision.  Each bottle 
submarine had to have numerous details on it.

Most of Room 27’s groups have tinfoil or bubble wrap to prevent it from leaking.  Each 
group also has details such as periscope and plastic wings to help it float in mid-water 
and explore the underwater world.

At the moment, my groups submarine looks a bit different from the design when we 
started. It has a layer of tinfoil to prevent it from leaking.  It already has a straw for a 
periscope.

In the end my group’s model submarine did not work.  The planning ended up a lot 
different to the design.  The teamwork was not very good because people were getting 
distracted and some people weren’t doing much work.  The construction ended up 
having lots of weight on it.  Most of the groups failed but it was good to learn from.



What Does a Good Writing Teacher Do? 

❖   Encourages students to write every day 

❖   Does not mark and grade every 
     assignment. 
❖   Occasionally writes with and for the 
     students
❖   Teaches writing as a process

❖   Confers with students throughout 
     the process
❖   Connects reading and writing



❖ Gets students to talk, talk, talk about reading and writing

❖ Offers appropriate praise and encouragement - as well as 

correction

❖ Gives opportunities for revision

❖ Never uses writing as a form of punishment

❖ Teaches skills, like spelling and grammar, within the context 

of writing

❖ Believes that all students, not just the ‘stars’, can improve 

their writing



Cameos are examples of good pieces of writing that we 

use with our students to demonstrate what makes 

writing effective. This helps students to clearly see the 

elements of good work and helps them to become 

conscious of these elements in their own work. It is an 

effective way to expose students to the high quality 

standards of language that an author uses. 

Cameos



Level 1

Examples



 

Level 2



Squashed

1. Getting ready   

2. Be squashed     

3. Freedom           

I pulled up outside my friend’s concrete painted house. The screech of my brakes startled 
my friends, as they all turned around and smiled, waving and telling me to hurry up. They 
piled into Jodie’s rusty white car that obviously hadn’t been cleaned for quite some time, 
due to all the caked on mud around its base. I locked my car and ran to join them. 

Two in the front and four in the back. I could tell this wasn’t going to be a safe journey. I 
was cramped up against the side of the car door, half balancing on my friend Jo’s leg. The 
back seat was packed like tinned sardines. Jodie told me not to worry as we were only 
going down the road. I still worried because it wasn’t safe. Hot air circled around inside 
the car as the sunrays beat down. My body’s sweat mixed with my moisturiser and made 
me sticky. Soon the car’s door handle was stabbing me in the back and I could feel a bruise 
coming on. Jo was moaning from under my weight and both of us were screaming to get 
out. 

Finally the rusty clanking car pulled up to its destination and as soon as Jodie turned off 
the engine, I opened the car door. Everyone toppled out. As I lay there breathing in the 
cool sweet air and allowing it to swirl around my overheated body. I promised myself that 
next time I would walk.



Level 3



Moses Beech

By Ian Strachan

Although he moved slowly his pace was steady and deliberate. I guessed he must have been 

in his seventies at least. His skin was weather-beaten to a tan like an old leather wallet. Even 

the top of his head shone like a small polished table. Clearly he’d spent most of his life out of 

doors.

His hair was white, thin and straggly. With the fringe around his bald patch and the clumps of 

hair escaping from his ears and nostrils, he looked a bit like a toy that’s losing its stuffing.

Although the whites of his eyes were a watery yellow the irises were intensely blue. A three-

day grey, black, silver stubble hung over the neck of his striped, flannel union shirt which he 

wore without a collar. His blue overalls were shapeless and the jacket which he wore over 

them had shiny patches which reflected the lamplight like the patches of ice I’d seen in the 

road.         

adjectives    similes personification sentence starters 



Oracy and Written Language 

Written language is heavily dependent on the

 skills and understandings that students first

 develop in oral language. 

             Skilled Oracy begins at home!



❖ Oral language develops vocabulary concepts.  Children gain 

information about word meanings and pronunciation and 

these concepts are first introduced in speaking and 

understanding others’ speech.

❖ Through oral language, children learn the structure of 

language and that it communicates meaning.  Children who 

can articulate their words and thoughts clearly have an 

advantage in learning to read and write over those children 

who have poor oral language skills.



❖ Oral language teaches children 

cultural nuances, giving them 

specific background knowledge 

that aides in literacy 

comprehension.

❖ Oral language acquisition builds 

a desire to use language for a 

variety of purposes, such as 

reading, writing and listening.



Oracy: What Can We Do To Help At Home? 

Parents and caregivers play an 

important role in a child’s oral 

language development.  They can 

affect how quickly and how well oral 

language can develop.  Here are some 

ways in which parents and caregivers 

can nurture language development:



❖ Treat children as though they are conversationalists.  Listen 

carefully to what your child is saying and respond with 

appropriate and sincere thoughts that encourage more 

dialogue.

❖ Encourage your child to chat with other children.  Peer 

learning, especially in mixed aged  play groups, can be a 

valuable experience for young children still gaining language 

skills.



❖ Remember that as a parent or caregiver you can reinforce good 

habits of speech, so model for your child appropriate language, 

including expression, grammar, and vocabulary.

❖ Read to your child, at length and at frequent intervals.  Discuss 

vocabulary, characterizations and plot lines in depth.

❖ Help your child recognize the relationship between speech and 

writing by encouraging storytelling, both orally and in written 

form.



Oral, or spoken language, is one of the four domains of language.   

Research indicates that children who enter school with strong oral 

language skills learn to read and write easier and tend to excel more 

in school than their peers with less knowledge of vocabulary and 

language structure.  

So those moments in the car, or at the dinner table, or while getting 

dressed when your little one jabbers on and on can be a valuable 

opportunity to encourage and increase their oral language skills and 

later success in school.



Spelling and Written Language

❖ The English writing system is more complex and variable than in 

some other languages, and it is harder to learn.

❖ Research shows that students need a strong understanding of 

how written English works in order to become accurate spellers. 

❖ Learning about the regular and consistent relationship between 

sounds and letters helps children to understand how and why 

words are spelled a certain way. 



❖ Developing a large store of words that can be retrieved from 

memory is important for automatic and efficient spelling, but 

not always enough to help students spell unfamiliar words. 

❖ The skills and knowledge good spellers need to develop include:

➢ Phonological skills

➢ Rules and conventions

➢ Spelling patterns

➢ Proofreading

➢ Visual memory of words



Spelling: What Can We Do to Help At Home?

❖ Letter sounds, blends, digraphs and chunks - Play ‘I Spy’ using 

sounds at the beginning or end e.g. “I spy with my little eye, 

something ending with ‘th’” 

❖ Spelling games: online games, word find, crossword, hangman,  

word scramble

❖ Rhyming games: ‘I’m thinking of something that rhymes with 

‘dog’” Can be oral or written - turn it into a competition



Activities 

❖ Warm-up: observation chart 

❖ Junior: Elkonin sound boxes, family scrapbook, letter 

formation, 4 senses, expand a sentence

❖ Middle: a writing cube, a flip book, a roll up story, apps, 

similes, acting out verbs 

❖ Senior:  games table, warm-ups on cards, poetry samples 



Writing Websites and Apps that are great for Literacy:

❖ Reading Eggs Story Writing tool provides the student with writing prompts to create an 
interactive story with pictures.
http://student.readingeggs.com/#/story_factory

❖ Spelling City is an interactive website that generates spelling games, tests and activities based 
on your child’s spelling words.
https://www.spellingcity.com/

❖ Dance Mat Typing is an interactive website that teaches keyboard skills for primary aged 
children in a step by step easy to follow format.
http://www.dancemattypingguide.com/dance-mat-typing-level-1/stage-1/

❖ Super Hyper Spider Typer is a fun typing and spelling game.
http://www.slimekids.com/games/typing-games/super-hyper-spider-typer.html

❖  BBC Bite Size has a vast array of interactive activities, videos and tutorials to help with writing 
as well as all curriculum areas.
http://www.bbc.co.uk/education

❖ Into the Book is an interactive literacy website for reading and writing. http://reading.ecb.org/z

http://student.readingeggs.com/#/story_factory
http://student.readingeggs.com/#/story_factory
https://www.spellingcity.com/
https://www.spellingcity.com/
http://www.dancemattypingguide.com/dance-mat-typing-level-1/stage-1/
http://www.dancemattypingguide.com/dance-mat-typing-level-1/stage-1/
http://www.slimekids.com/games/typing-games/super-hyper-spider-typer.html
http://www.slimekids.com/games/typing-games/super-hyper-spider-typer.html
http://www.bbc.co.uk/education
http://www.bbc.co.uk/education


Educational Apps 

❖ Khan Academy

❖  Book Academy

❖ BrainPOP

❖ Starfall

❖  Create Storytime

❖  Lipa theatre: Story maker

❖ Sticker Story: The story book creativity 
kit for kids

❖ Kidspiration Maps

❖ Toontastic

❖ Kidscrosswords




